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Abstract

This study aims to explore the features of professional identity among college students majo—

ring in special education by free normal education in Xinjiang as well as the relationship between profes—

sional identity perceived social support and academic engagement by testing 218 such students with re—

lated scales and questionnaires. The results show the following: (1) In general these students showed a

higher level of professional identity academic engagement and perceived social support but a significant

difference in different indicators of professional identity; they showed the highest level of professional inten—

tions and expectations but the lowest level of professional volition; (2) these students showed a significant

grade difference in professional intentions and expectation plus professional efficacy with the freshmen

and the seniors showed a higher level of professional intentions and expectation plus professional efficacy

than the sophomores; these students showed a significant regional difference in professional identity with

those from south Xinjiang showing a higher level of professional identity than those from north Xinjiang;

(3) significantly positive correlations were found between their professional identity perceived social support

and academic engagement; and (4) their perceived social support partially mediated between their professional

identity and their academic engagement.
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