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An Analysis of Chinas “Home Delivery of Education”
Policy from the Perspective of Policy Tools

LIU Jingjing' GUAN Wenjun'’
(1. College of Education Xinjiang Normal University Urumqi 830017;
2. Research Center of Teacher Education in Xinjiang Urumgqi 830017)

Abstract This study conducts a quantitative analysis of 21 local laws and regulations on “home delivery
of education” in Chinese mainland based on a four-dimensional analysis framework of policy tools key aspects
of implementation release time and release area. The results show that the policy issuing bodies are
centralized and the participating departments are diversified but the links between the departments need to
be strengthened; the two phases of the special education upgrading plan are the distinguishing marks and
the education policies have obvious stage characteristics; home delivery of education policies have regional
differences and the educational service characteristics of each policy need to be highlighted; there is
obvious preference of the type of policy tools and room for optimizing tool combination and application; the
implementation of the three major educational elements is unbalanced with more emphasis on education
service supply than on education supervision and evaluation. In the future the home delivery of education
policy needs to strengthen the coordination and cooperation of policy subjects; the policy development needs
to be adapted to the times local conditions and optimal structure; education implementation needs to

strengthen supervision and attention to evaluation.

Key words policy tool home delivery of education policy text content analysis

An Investigation into Primary Inclusive Teachers”
Beliefs about Teaching Students with Disabilities

XIN Weihao' ZHANG Zhenzhen’ LIU Chunling’
(1. Department of Psychology Jing Hengyi School of Education Hangzhou Normal University Hangzhou 311121,
2. Department of Special Education School of Education East China Normal University Shanghai 200062)

Abstract Beliefs about teaching students with disabilities of primary inclusive teachers impact
their inclusive teaching practices and teacher training outcomes. This study used a self-designed
questionnaire to investigate 887 primary inclusive teachers. The results showed that primary inclusive
teachers”beliefs are at an upper-middle level. The dimension of beliefs about teaching practices is
relatively high but beliefs about themselves are relatively low. The belief levels have significant
differences in personal factors (i.e. age) teacher development factors (i.e. teaching experience
professional title and inclusion training received) situational factors (i.e. inclusion support from
school colleagues and leaders) and practical factors (i.e. grade class size subject areas and type
and number of students with disabilities in their class) . To promote primary inclusive teachers”beliefs
about teaching students with disabilities educational administrations must clarify the responsibilities of
inclusive schools and the role of inclusive teachers teacher colleges should establish the integrated
mechanism for pre-service and inservice teacher education and regular schools need to complete the

support and security system for inclusive education.

Key words  primary inclusive teachers beliefs about teaching students with disabilities current situation



