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WEAR R

A

ok

EARE 0T’

(' WSR2, SEAST, 830054) (P JUKIMEHBe v ST TASBe, KoK, 741001)

RV TARZREE s 2 A HOMH I AR 1, 5 2 E SRR 5 O I 2RI R, X 896 44 2 A MR T
P ZEREN]: (1) TAEZEE P W3 IR W B & RO TARG 2 (2) & RE DA TAERE S & 0
TR AR RIC R (3) L IRE BT LT HURTJR PIACHAR , B ZR0RE i 0 L 2 ) 7 1) T A0 B2 4
P S A O AR, TR AR 45 00 07 B T A 22 AR 1) S A 0 h 2
SREIN  TAEZEMSE W TAERS IESH  DBL R

E2E UIENI RS Z NN E SR S E =N T =i
K, M HXREHN S btk R IR Z A T
T, XTYLE B TR R S 2 RS SUEHE
& B bR B IBR] SEBLEA oy AR L AR,
1E (SRR FRTRD (2015—2020 4F) )« (#
I E IR 2447 8) (2018—2022 4F ) ) 4 [H % Fl 4t
BURMESI T, & AR A RS A2 4%
REMW, SHBRNTAERT ., BuER . OB E
AR R P A5 () S A A I R, (B & R LT
TAEE A SUER TR BB, X & —A
(A e R B DU, R EIR A 3 E T
frtE e o7 shmlk CHESS, ¥R, 2021) , &
of (N 46 55 5 R 5y i e S a3 oy, ki | &4
ARAAERE (BT, PN, 2016) o MRENGEEE I

i (Weiss & Cropanzano, 1996 ) , Tillfsi& £ TAE
JE 1 5 W EE R 2 R #0025 5y 0 T T AR 25
( negative working emotion ) » SCUEMFFEHIESE £ A
BOMATEN TAER SRR ™ (e, 5K,
2020) o XFPG AT 25 B IS Y
D7 HEM, AT 00 PR g B i AN AT 30 5 1
o, 5 R BOTINFERNAT N (R, T,
2021 ) , RgFREAR IR A R A TR (5
HEEE, 2016) o ATUL, XTS5 REOMATHER TAEN
TAERIGEENE AL I B T2 KI5,
Hoh €52 e 2 A 1 RO s 2 R G g R (A
45, 2018; Obrenovic et al., 2020 ) . TAEFHEEh%E
( work-family conflict ) J&+8 MAMELLHER . ~F15 T
VEMZBEAEN IR AT HAFE I AR TR, T
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A nhsE, ARG TAEXT SR ph o R R BEXT TAE
% (Frone etal,, 1997 ) , J&MATEM G L™ A 0 G4
JEJIE (BRI, 2018) o PIANMRZE AR SR
K AR, (RS MAR ATHE . P, B0
A EUELFEIRIRE (27K 5, 20165 Speights et al.,
2020) . PRIURSTACE BHLS 2 R R
JMZE, S RBURRILE KB ZEE AR T
& (IR, 2021) o HAEBEEATS ST, WSR2
KRB IR A TG A A ZUM T AR
MR SRR EER R (2, 2018) o FEEER
TARAESs DL BT S S oA R BE AR T
S RO TR S Z e, T AR S A TR )% o8 )& v
ZRNREHONEEN (RERZE, 2021 ) , X “HE "
) TAE S AR REE AR 5 51 & £ M 2T TE K
TAEGS . KT S M EUME IS At 22 bt 3k
B TAE . ZRpE R 2R L R AR (fARfAe, 9k,
2020) o HET UL, AW TAEREE IR & EN]
T  ABOmIE TR

FET A RS (conservation of resources,
COR) , TEWITTAEREWRS L T TAETH
(1) 5% FR I A 5 2% A AR AR (TR, (A,
2020) o TAEZKE wh 58 2 K I FEA A PR R
(HEEHBHAE, 2021) , TWBURAMAT RS
HAG A E BHER . BB AT 2
T, SR A g L A B RS
LU VBLR ()17 25 R0 2 ] 22 5 O BRI Tl 2
T A L, 250U 7 A 0 BLRD A B U0 2o 7 ( FH
75, XEBHE, 2021) o FE&RMMEA R, A
TEH OB 7 748 0] 24 F 2005 ARG 1) 2256 ( Kabat-
Zinn, 2003 ) , J&THERE AR (R %) B 2L 0 PETE
Ji (Guidetti et al., 2019 ) . HA B fr 0 & 2k
B RN R AR e — e AR
WAHRBENMNFIGIRBA CIREEE, 2017) o 4>
IRLE TAEZE s R IS FE R VRS, W RB SO
AT Z A AR DG S R ) A RS . SHIE
W R TAEZ I v o™ 8, I oK P RAIR
(Liu et al,, 2020) . SULFEIEF, 1E&OZMAZE
THWIEE N EZERR, EaREAMRLITR .
A BEERH S 28 (KA, 2017) o R, b
I 2 AR NTFEIE RS, A RABRIE&X —
X B S 1T R gE I BE 1 (AT 5T 20 L R e,
M “IEAEeEE” WA A — AN (R F5 2245,
2022) . IF & # % (mindfulness in teaching ) 1F N

FOMAEZF PR NS ABRAT R 80 B R 1E
S, RN IESRABRRIES, " E#
ITEA =P A sz . ik TR TR T
MR AMPERIR SRR, E RN A
H XA R . $E4 . ASST 20RO Y RE
(Frank et al., 2016 ) o 1E&#FANUEASZUMAEH
Sl DI O RS A WM DGR, iR
AT LASEEE RN i A= B3O (G 2% . TRk (TR
A, 2020) , XA R T BOMLE B 8 rh K
IR ARV, DARRE R A g RS AT
Il e, B ] DL B ZOm A B AR 1 BR AR
Y5474 (Frank et al,, 2016 ) . MAb, 1E&ECATEN
HOME 25 A T AR A BENAE AL s — Ay IR 53R
PR TSR A HAE (Ma et al, 2021 ) , BI4%E IR0
TE A AT LA TE S SR 205 M %o 5 o AU ) SR 4 SR 1
A7 (Lietal., 2019) o SCURAFFTAL R IE &2
HEOWHOL CEEF R ER, SRIERZ 7
X (THERIEE, 2020) o T, AWFREREIES
B R TAEREE R 5 TAEN 46 R rh A A8

g
TAET R - BRI A ] O FRAE 5 T Y
TAEGEUR AT LIAT R 1A B KRG IR R AR
B A ( Demerouti et al., 2001 ) . A4, O3
YA FAE R — P E S TAERR, & n] DIZE %
TAEFRBEMZRE ( TAETRAGE IR AR ) Frl
KIGAF M7 LB ZE 4% (psychological safety )
S MARTE TAEIE S o AR XU f5 SR8, Bap
DA MHE TR R AR, BEAHELSS A
R IE M2 ( Edmondson, 2003 ) o MARTE L 41
SCERIRAS TR AT AT G- H )07 X 25 7 5T 7= A B 7
S (PN, 257, 2020) o SRR TFAMATE
IR A ARG T 0] AT LS SR 1 3R
Bz B Z 1) E IR A B (AR, 2O,
2017 ), SXEE R AT A B AR I L SRR SR AT LA
AMATE R T TAEZEEMZE (Puetal., 2017) o
I3 NI Sty A DB WA 7 N8 N4 2 N )
PEABRES R AAG T1, A S Z2 0k [R]FIAS 4
FTAED (484, ENHIME, 2017) o SCURERFRER
WL BT A AT LU AR R 2 vh 28 % TAEHR A B
O E R C R (XIEH, Fdh, 2020; Yardley,
2012) , DAL PRGEASTT DIAh 38 TAESEIE th 22 T T
FEMRERE, MMTFRAR TAEZRBE vh 2 IHIGE R ( Pu
etal, 2017) o %T LIRS DIGTAHZME
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B TAEDCUR ( Agarwal & Farndale, 2017 ) , HIE/&#L
SRR B RS R, R —Rh TR
AARES (Frank et al., 2016 ) , ASWFFEAR O IRZE 4
S AT DI TAR R REvh R 5 IESHEA LR

A - 1 538 H BRSO A AR T AR XA AR T T
R AT R R 2 S R N E ( Woodman et al.,
1993 ) . IERFAEFINERF P i A FRGELFINT
A B2 AR A7 (Frank et al., 2016 ) , XFiH#
TAER 2 LTV E R BRI A 2 b IR 4
EESUINE S Sl [ ke S N S U ESE e
BF, IE SR TE T AR 28 0 S 2 75 1l LA
FEEL? OB A I B 3 2 0 O B 2 42 BT
AR Ko f B K 2 — ( Shahid & Din, 2021) , HEA
FFFE A 8 R B O B2 R S A SR 22 T
RIS (F/INEE, Z#°F, 2020) o FRUBHED, E&
HA S E TR 250 A rTRE S OO B 4
AR Z BT bE . Beoh, OPZE 2RI MA
X HFRABE T LA R IR A B (RN AT oK, 5 ISR TE
SEIEAS AT B RSN A B S EE s R IR,
DR AR BRSBTS ) R R S e, k22 DL )
0 ( Bandura et al., 1999 ) . 1E&ZCAAE N TAE
BB —Fh R IFAR SR (Frank et al., 2016 ) , 7E
OHE RO INFEAE F T AT B8 &7 A R B A
FH o B P2 4 i 1M S B R KO 1) T
A (IR, #2615, 2017) , MZUHERFH T
YRR T RERSA RN . GEff Fnsl T s 4 (2
752408, 2022) o FETUL, ARWFIE RO P 4K
AT LAY IE S SIEM TR e R

ZELATR, AR ERIAERANE 1 PR

EEHY

oL F 2 4 [

TAEZ EE

HH LAERE%

o

2
2.1 #k

SR EIURE: Xk A 220 K BERS KA
S MBI L B 940 44 £ RO R R 3

BRI 896 173 , AR 95.32% Hih B 20 459 A
LW 437 N /NEEIT 382 A, WM 368 A,
UM 146 N5 BURAE 1~3 4E 167 A, 4~10 4F
1207 N, 11~154EH 158 A, 16~20 41 127 A,
20 4FDL A 237 A

22 MRTH

221 TAEZEEHZE

% Carlson 28 A (2000) #wiT. XIZ%HE %A
(2017 ) FHIER R SCAR TAERBEMZE ( Work-Family
Conflict, WFC) 3%, it 8 MBI, 43 8 K KE
T TAEM TAE T W REMTR Y. R S St
1o R R, AR EER . RET
W TAEF T AE T 552 73 1 3R 1Y Cronbach' s o &
Bk 77, 82, .85, WEPERZ M RN
x ’/df=2.81, RMSEA=.05, CFI=.99, TLI=098,
SRMR=.03.,

2.2.2 IH TAEE%

K25 E ik 2 BLIA K dm il i (AR M
TAEE I SO B ) Tl s T AR 25 5
( Negative Affectivity Subscale, NAS ) ( Van Katwyk
etal, 2000) , FIf5 AT, RAS Sitsr, 5
Sy R TAETS 25 OH . R RECH IR
s RO R (@A, 2020) , FEARMFFR D
i) Cronbach' s & ZEU N 91, BoilFTEIN & /0 Hrdh
J: x*/df=2.22, RMSEA=.04, CFI=99, TLI=99,
SRMR=01,

2.2.3 IESHEF

K Frank 28 A (2016) Zidil. T &R % A
(2020 ) EITHIH SCRRUIE & 224 3% ( Mindfulness
in Teaching Scale, MTS) , it 16 AR, 43K
TR IE &S ABRELESPIAN 3R R S ft4r,
B i S A5 R T I S KT
Fo AP RER . MEANIES S ABRHIE S
H A Cronbach' s & FREUHI N 78, 84, 79, I
WEME R R g N x *dF=5.78, RMSEA=.07,
CFI=93, TLI=91, SRMR=07,

2.2.4 IEL

SR May 55 A\ (2004 ) Zdl] . 2= A3 (2007 )
BT B RSB 42 JfkdE 3R ( Psychological Safety
Scale, PSS) , J:if s ANEmL, RS S5, ¥
R 5, A5 i m R W0 e A R
ARWFFE P iZ i &£ 1Y Cronbach's o RELH 72, 56
WEME R Z A 45 - M. x */df=2.11, RMSEA=.04,
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1 M SD
M SD 1 2 3 4
1 IE&SHeF 3.75 48 1
2 DB AR 3.54 .55 27 1
3 TAEREE S 2.86 66 -35™ 45" 1
4 WM T A 2.35 .87 -277 -5 417 1
e p<05, “p<01, Tp<.001, T,
CFI=99, TLI=.99, SRMR=01, FIH, 2014) , XPRE 1 ERRETR LS, 45 HR
3 A R x/df=4.77, RMSEA=07, CFI=.99,
TLI=.90, SRMR=.01, fAISHr45 R a3 2 s,
1 R 2= TERSHIER . 208 . Fr#erBs, TAERKERIE
K ] Harman P PR -6 50 3 i 47 26 [R] 5 v 22 ] PO A TAES S (B =25, p<.001) , fifmHi

ﬁ%(ﬁm,ﬁiﬁ,mm)oﬁﬁiﬁ FRAFAE
KT 1HHEFIE 74, HE—HFRBNAER
WO 2221%, /N 40% MG FbRdE, SR AR
PN T
3.2 HIAYEGS RIS T

1A, TAEREMESHERIES B EIE

G, IEGH, DHZRRS TAERE W, M
USFERTE Y TSN

3.3 AIHTHIR ROV S
iz F Mplus 7.4 #0438 3 2545 1E 19 & 5307
Bootstrap J7i:45 %0, HE B 5000 Y CREEE, 1t

MNE&# (B =-28, p<.001) , IE&#FETH
TS T2 (B =-.10, p<.05) ; IE&HEF
1 H 300 A .03, BootSE A .01, Bootstrap95% [
BEAFXE [.01, 06] , XULHIESHEAIE TIER
E@%%ﬁﬁiﬁﬁ%zmﬁ%A$ YEF . [l

OHE AR TR BE v S0 28 B IO TE 2 1Y
WOMVER B (B =17, p<.001) , IESHA5.0
P 4 R A8 HITORH AR T A7 45 10 T A FH e 2
(B =-09, p<.05) , ULEH.LIRZ 2RI LI T
VEZRBE MR IESHE W ARG X —h

BRI AR I A

2
I b IEEHE TR 2 Ahw: WCTARIS S
Vi SE t 95%CI Vi SE t 95%CI
TAEZBEMZE X -28 .04 27127 [-35, -.20] 25 .04 6.34™" [.17, 32]
DI 4 R MO .16 .03 471" [.09, .22] -37 .04 -9.87™ [-.44, -30]
X x MO 17 .04 430" [.09, .24]
1E&H 2 ME -10 .04 -2.50" [-19, -.03]
ME x MO -.09 .05 -1.97" [-.18, -.01]
PR
f%lJ .08 .03 257 [.02, .14] .10 .03 3.57 [.05, .16]
A .14 .03 4.19™ [.07, .20] -.08 .03 -2.55" [-13, -.02]
e B -12 .03 3677 [-.18, -.05] -.08 03 -2.93" [-13, -.03]
R’ 20 34
SRy TR BT R R I AR R AN [RIHREL S, AR
RS BTN, ARSI — i afl 2204 A 060 b T A
B0 AR
SMAL, IR RN AT, W 2 BR, TAER 040 | - BOEREE
JE TSN TE 2280 1 B [ P01 ?EFHE‘L‘EE&%EZIEJ F 020 F
MO Chgype = -13, p <.05) WESG T OIS % 000 - .
AR 2N (byppi=-43, p<.001) . 41Kl 3 F7R, o 1§ TIEREEM S . B TR RS
R \ N ¥ -020 F
TE AT I T ARG 28 B A 1 i R e O3 :
5 4 JER R 1) O o 82 (b= -18, p < .01) A0 R
FEOHL SRR O A B E (Dy = -02, p > -0.60 -
2

05) .
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WFoE BT, TAEZRKE w28 1E [ B0 £ A% 200
MW TAEN 4, X5 —80 (B 45,
2021) . TAEZREN ABICHE B TS RERN A6
T R B BB (Clark, 2000) , Bi—F (4
T TCR SHEAR S — A, AR
AN B b — AN ZEA T 00 B A3 5 — 4
55 TR I 9B 0B o AT OB iE a0 B
(PREMFEE, 2019) o SR EUMIE T BRI EfMZ
HEHORIPSE (TRAHE, Z8EFT, 2012) , FERJ(A]
23 [A] L BRAE 2 TH AR A A A BORRIRAS A1 T
HB BB BRI S . X5 IE U G
5 | RSO R 2, E TG AMA = A2 1 ZE g (=
e, R, 2014 ) o BIAMRLE R XIZIRE 3 I
BN OIEETHIR RIS, MR AL
D PRGfrB R Ty I UG 4 T FE, T =2k 6 T
#% ( Amstad etal., 2011 ) .

WFIEIE & BUAE A e TAEZRBE i o 5 4 T
VEIG 5 A VER . SRR B S I MAR J
HAFREPAF SR, R B E TR
PRWCEIR, WP IEBFERC R EURE (Hobfoll, 2001 ) .
PG, YA B — BRI AR AR, RS oR I
Pt LA SR 1B, AR TARASEE . FRAREU AT N
(Ito & Brotheridge, 2003 ) . ~ATE R X TAE K iz
PO A5 ZLEFE I IR . A0 O BRI [A]
LEARTEIR (A, 2018) , XA SECH AR
U= AR, TAR T bz Hogm ( DR, {2,
2020) o ZREONHE TAESMEAESRIRZ IR, T
YEZRBE Mo I RXT ] BEZSTHAE S 2 A NBEIR, X
TE— R 2 FEUA L OBA TAE, A5 HNE
1. Hollanda (2020 ) %S UEMF IR W] TAE K )iz
PASEERRZL, AMARAE TAE A ISR, A

EEMAT A Z . SIRE, ESZEEEEINE
e TAE P B —FP IR, AT LA B0 9 i T
Vet 4 (255244, 2022) . Shapiro 45 A (2006)
I IE SR AR URAE R LR A
(reperceiving ) , BF IR S FAMAMIRET), X
AR TN 7 AR B PN F 20 50 118 1 7 2k oy
A TR B PR . X PR EE ) B A TREE
DR SR IN LA S IR NASA iR i 2= 5 0t a N T O e
AR IE SRS, ML EEIETTAS
IRBEEE AT, WZ 5 TG 7 = i s
kgL, HAF e 20855 (Tani et al.,
2019) , HIHEEA S A IH R TARTE 4
WA B0 PR 4] DIJRTT “ TAEREE o
RIESHEIHWN TS X — B 1Y Hi
LRGBS TR b, TAEREE S
XF IE AR 20 ) A7 ) SO A R A O 2 2 s 1Y) S )
HOmrARES ., it (2021) FEFHERE “38h )
P R T 55 03 0 28 BHZERT £ R
AT A=A N TEE ML, TAERE R I8 T
WP, 50 2RI RN E £ R
HOBHIAT R B PR B, R =
YA HE R sl [R5 AL, A AsA TAE PPAS A
DR R ERFE RS A OHEE (Lee et al,
2016) o MR T Ef LR OB AR BT S LU
PR Z IR, XA LT ZE A Y B R
( Obrenovic et al., 2020 ) , X 5 W X TAERJE %
S A R BRGEIRAAERT IMA A PRETIEA I 1%
MFRT BYJETH O3 AR SR TR AR
TAERBEMZERT, JHFE T REMMABERE, xERAL
TR IE BRI o OB ZE 42305 BT S e
) R A N B 5 3R sl ml = (B3 A 7T DA 800 g o 3
Wk (2280, RS, 2014) |, ABATFERI N TAER
JE PR T AT T Z (OB, A RE LA AR AR 1
FENXS . FEJE AR L, IESBEARE TR
2 1 A ) A A O B2 R 1 S AP T
WE, X5N-1EREEAEHES ISRV E
1o ORI E SRS FE S ER
AU, H= A OB P &, AT
B A TAEF ( Spreitzer etal., 2012) . FfH.,
o PR AR AR, HEIE TR 45 38 R8T L AR
gL, R A5 FBAARE (Senejani et al.,
2016) , XALMIFG 2 RO MZ )i AR BE#1
IEERESH, IR IH I TARR . X — 5%
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MALAFA R - SRR (pretective-
protective model ) Y “fE#ERUL” , BRI —Fh I ]
DI E o — PP IR B AR,y 8 B asAE”
BOR (M FEIE5, 2018)

AT TAERREE COBRZARR) | FEEATE
(TAEREEMSE ) HMREE (IESH) =M

WMFRGRVT T S W ZOMEN AR /R,
XTEY il & AT B0 TAE 26 2 — e I
oG, AT, TR TR ZE
OB B A5 B T8 Bl % T4 52 w28 10 2% i
(ARG, JAHE, 2021) , 2ARen] DI i ik sed it
15 B 2 o 2000 0 G s S P TAE S RE W TR, RRAR
TAEFRBEMZR . HK, ST IER) 0] LI B0
FE T AEEREE i o 4 i v 0 ) RV 155 2 1 i R
G RAE (Hue & Lau, 2015) , A LEIE S R
RS . BUS T IE S AR e, 78
SMHE R TR E - IE D, AUERE R E
PR, AT A SO, dE B R AT
DIEEREE, MRS £ A2 A £ W EE R NIE
P77,
ARIFFTABAFAE— SRR B, AU RAM
BB BTN RE 78 e A R C R,
M5 ] R B R B S g i 5 e il — 20
SUEABFFE SR . HOR, &R Do e RAS IE A
FRIE S, FIE RIS FAMRIRR, 5a

SRTEAMAR H B B TR B AR S BRI IE &K
- CoREAE, 2017) , ASBEFALERIT T HUTE 20

T8 R B IE SRR, S ZET5E Al ANCIRZS IE &S AR
FOT T IE S BOM TARTE RIS . &5, A5
BT S RGBT RGN £ A E0m T A
LIRS RIRE, RS LIS AR S R G RIE
Z T RGURT & REUB RIS A HL
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Abstract  Teachers, who are engaged in heavy emotional labor, are prone to emotional exhaustion, which leads to negative emotions such as
depression and anxiety. According to the Affective Events Theory, rural teachers who face heavy workloads and difficulties are more likely to breed
negative working emotions. If this negative emotion is accumulated longitudinally and cannot be relieved in an appropriate way, it may not only
adversely impact teachers' mental health, but also cause moral misconduct, which in turn may disrupt their students' mental health. Rural teachers are
constrained by the particularity of their posts, and undertake a lot of teaching and non-teaching work. The heavy work pressure makes it challenging
to balance the relationship between work and family, and it is inevitable that the confusion and conflict of roles will result from the poor balance. In
particular, rural teachers are more and more living in a "migratory bird" state between work and life. The separation of work and life makes it more
difficult to balance the relationship between work and family, and the conflict between work and life is more intense. Although previous studies have
shown that work-family conflict is the key inducing factor of teachers' negative emotion, few studies have paid attention to the influence of work-
family conflict on rural teachers' negative working emotion and its mechanism.

Based on this, from the perspectives of Work/family Border Theory, the Conservation of Resources, the Job Demands-Resources model, and
the Person-Situation Interaction Theory, this study explores the generation mechanism of rural teachers' negative working emotion from three micro
subsystems: work environment (psychological safety), family life (work-family conflict) and individual characteristics (mindfulness in teaching).
A sample of 896 rural teachers were recruited in the study to complete the Work-family Conflict Scale, the Mindfulness in Teaching Scale, the
Psychological Safety Scale, and the Negative Affectivity Subscale.

The results showed that: (1) Work-family conflict significantly positively predicted rural teachers' negative working emotion. (2) The relationship
between mindfulness in teaching significantly mediated work-family conflict and rural teachers' negative working emotion. (3) Psychological safety
moderated the first half and the second half of the mediation process in which work-family conflict affected negative working emotion of rural teachers.
Specifically, the negative predictive effect of work-family conflict on mindfulness in teaching was weakened in rural teachers with high psychological
safety, while the negative predictive effect of mindfulness in teaching on negative working emotion was only significant on rural teachers with high
psychological safety. This study revealed the influence of work-family conflict on rural teachers' negative working emotion and its mechanism, and
provided evidence to promote the mental health and team building among rural teachers.

Key words rural teachers, work-family conflict, mindfulness in teaching, negative working emotion, psychological safety



