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Embodied Moral Education: New Concepts of and Approaches to Moral
Education under the Context of Cultivating Talents Through Strengthening
Moral Education

WANG Jianmin

Zhejiang Provincial Research Institute of Educational Science, Hangzhou,310012

Abstract Embodied moral education, which relies on the theory of embodied cognition, bases itself on the basic
psychological process of morality learning, and emphasizes the moral experience accompanied by physiological
experience and psychological state, is a process specifying, embodying and practicing moral education.
Embodied education can be implemented in three ways: The basic way is to build a campus life with a sense of
morality; the direct way is to let students experience the heartfelt practice of labor; and the infiltrative way is to
let students complete real tasks through interdisciplinary, long-cycled learning.

Key words embodied moral education social norms returning to life experience-oriented learning

On the Quality of Disabled Children’s
Development in Regular Classes in Beijing

NIU Shuangshuang® DENG Meng' GUAN Wenjun®
ZHAO Yongshuai®  SUN Ying*
(1. School of Education, Beijing Normal University, Beijing, 100875;
2. College of Elementary Education, Xinjiang Normal University, Urumgqi, 830054;
3. School of Educational Science, Hubei Normal University, Huangshi, 435002;
4. Beijing Special Education Center, Beijing, 100075)

Abstract This study, by using the Questionnaire for the Quality of Disabled Children’s Development in Regular
Classes in Beijing to test 981 inclusive education teachers from 8 districts in Beijing, aims to explore the quality
of disabled children’s development in regular classes, which involves such dimensions as academic ability (AA),
school-adaptive skills (SAS), morality development (MD), motor ability (MA), social skills (SS), and behavior
management (BM). The results show the following: The disabled children performed well in SS, SAS and MD,
but badly in AA and MA; the girls scored significantly higher than the boys; those in higher grades of primary
schools scored significantly higher than those in lower grades; and those with hearing, visual and physical
disabilities scored significantly higher than those with intellectual disabilities and autism.

Key words learning in a regular class children’s development  quality



